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Chapter I: Student/Community Profile 

Encina High School is one of nine comprehensive, two alternative, and one independent study 

high schools is the San Juan Unified School District. Several adverse community conditions have 

a negative impact on the school. The population is comprised of three separate communities 

which vary drastically in socio-economic circumstances. While one community has relative 

affluence, the other two are largely impoverished. Most families are renters and are either 

unemployed or underemployed. The median household income in these communities is about 

$40,000/year. The unemployment rate is approximately 15%. In 2013 there were 187 students 

who were deemed to be homeless. The free and reduced lunch rate is between 82% and 90%; and 

while the average number of “high risk” students  is around 9%, it has been determined that 

Encina has about 25% “high risk” students at a middle school level. 

 

There are many other factors that add to the economic difficulty in the community and create 

obstacles for school improvement. One is the large percentage of transient population. The 

school mobility rate is a staggering 46%, down from 76% in the previous year. Many of these 

students suffer tragic conditions that include incarceration; drug addiction; emotional, physical 

and sexual abuse; and parental absence. These circumstances make it difficult to attract and 

retain qualified teachers. In 2011 the district closed the middle school and combined 6th, 7th, and 

8th grade with Encina High School. With the implementation of a Turnaround Model SIG, 70% 

of the teachers opted not to continue at this site. 
 

 

While the school has shown little or no API growth within the past three years, the lack of 

growth has improved significantly. It has gone from -28 to about 1 in three years. Even though 

the school has not come close to reaching the target growth of 11, it is certainly moving in the 

right direction. However, the AYP scores indicate that the percentage of students at or above 

proficient has declined in both English and mathematics over the same time period. The overall 

result of these accountability measures is that the school has not yet met any API or AYP 

Growth targets.  
 

API  
Growth 

All Students 
AYP 

Proficiency Level 

English-Language Mathematics 

2011 2012 2013 2011 2012 2013 2011 2012 2013 

Number 
Included 

412 649 531 Participation Rate 97 98 99 97 98 98 

Growth API 587 576 582 
Number at or  

above Proficient 
44 93 54 47 62 38 

Base API 615 585 581 
Percentage at or 
above Proficient 

29.5 22.0 17.1 31.5 14.9 12.1 

Target 9 11 11 AYP Target: ES/MS 67.6 78.4 89.2 68.5 79.0 89.5 

Growth -28 -9 1 AYP Target: HS 66.7 77.8 88.9 66.1 77.4 88.7 

Met Target No No No Met AYP Criteria No No No No No No 
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Accountability 

API Rank 2010 2011 2012 

Statewide 1 1 1 

Similar Schools 5 3 4 

 

The API Accountability Rank is on a scale from 1 to 10 with 10 being within the highest 

percentage of schools and 1 being within the lowest. According to this table Encina is within the 

bottom 10% of schools in the state, and a little below average in comparison to similar schools in 

the state. The low socio-economic status of the school is the major contributing factor in the 

below average student learning outcomes at Encina. 
 

California High School Exit Examination Results for all Tenth Grade Students 

Subject 

Percent of Student Scoring at Proficient or Advanced 

School District State 

2010 2011 2012 2010 2011 2012 2010 2011 2012 

English-Language Arts 26 28 22 58 58 58 59 56 57 

Mathematics 30 29 21 57 56 59 56 58 60 

 

The CAHSEE results confirm previous evidence indicating the relative low academic 

achievement of Encina Preparatory High School students on standardized tests. Although the 

district is performing at state levels on the CAHSEE, Encina is clearly far behind. Only about 

half as many 10th grade students score Proficient or Advanced in comparison to these other 

students.  
 

Students enrolled by group (2012-2013 School Year) 

Group 
Percent of 

Enrolled 
Group 

Percent of 

Enrolled 

Black African American 29.5 White 19.6 

American Indian 1.5 Two or More 1.7 

Asian 5.0 Socioeconomically Disadvantaged 88.2 

Filipino 1.6 English Learners 32.8 

Latino Hispanic 39.3 Students w/Disabilities 15.8 

Native Pacific Islander 1.7   

Encina population is composed primarily of Latino, African American, and Caucasian students; 

eighty-eight percent of which are socioeconomically disadvantaged. About a third of the student 

population has been classified with English-learning needs. About 15% have been classified 

disabilities. The language and special learning needs put and extra burden on the school and 

make it more difficult to achieve academic success.   
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Chapter II: Progress Report 

Vision and Purpose, Governance, Leadership and Staff and Resources 

Implement an annual review inclusive of all stakeholders of the ESLRs and Vision and 

Mission Statements. 
 

The Vision and Mission statements were re-written during the development of the Design Plan 

by the Design Team, which consisted of five teachers, the principal, a community member, a 

parent and a student.  These statements were reviewed by the staff and presented to the School 

Board and school staff, and shared with our School Site Council.   

 

During the writing of the Design Plan, the Design Team felt that the previous ESLRs did not 

accurately reflect the new focus and direction of the school.  With the turmoil of the 2010-2011 

and 2011-2012 school years, the Encina Community was not yet ready to take on this task.  

During the 2012-2013 school years, over multiple staff development days the school staff 

rewrote the Schoolwide Learner Outcomes.  Two student focus groups, one middle school and 

one high school, were brought together, shown the SLOs, and were asked for feedback.  Both 

groups not only approved of the new SLOs, but also thought that the school focus should be on 

“Success Mentality” outcome for students.  An effort was made to create a focus group of 

parents to review the new Schoolwide Learner Outcomes in the spring of 2013, however no 

parents attended the focus group meeting.  The Schoolwide Learner Outcomes and the Vision 

and Mission Statements were again reviewed with staff, parents and students at the beginning of 

this school year during the start of our Focus Group Work. 

 

Create an in-depth professional development calendar focusing on identified staff needs as 

indicated by staff survey, data analysis and administrative evaluations. 
 

Before Encina was awarded the School Improvement Grant, the Site Leadership Team would 

administer staff surveys at the end of each school year to inform the Professional Development 

plan for the following year.  After the 2010-2011 school year, the school not only had to provide 

the appropriate professional development for the successful implementation of the design plan, 

specifically the new Advocacy Program, but also a requirement of the School Improvement 

Grant was the  implementation of a research based instructional program.    These two factors 

drove the professional development calendar for the next three school years.  The site has 

provided the entire teaching staff on-site professional development in the following areas. 

 SIOP 

 Advocacy Philosophy and Curriculum 

 Assessment for Learning Strategies 

 Dialogos Training 

 Positive Behavior Intervention and Support (PBIS) - also included support staff 

 Equity-Based Critical Friends Groups - also included support staff 

Individual departments also participated in specific professional development trainings based on 

the needs of the department (identified by the department members), such as Writer’s Workshop, 

Disciplinary Literacy and Balanced Mathematics.  
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  Standards-Based Student Learning:  Instruction 

 Continue to examine student data and changes in instruction based on analysis in order to 

improve student achievement.  All teachers need to incorporate differentiated instructional 

strategies into classrooms to improve learning for all students. 

 Connections between instruction and academic content standards, using rigorous curriculum, need 

to be present in all classrooms throughout the entire lesson. 

 There needs to be concerted effort to collect, analyze, and display student work that directly 

represents the student’s ability to learn content standards based on teacher instruction. 

 Teachers need to utilize learned instructional strategies (i.e., higher order questioning and EDI) to 

engage more students in the learning process. 

 Use of Check for Understanding as a part of the EDI model needs to be strengthened schoolwide. 

Since 2008 the school has not had additional training on specifically the EDI lesson model.   

However, the site has participated in extensive professional development on SIOP strategies and 

Assessment for Learning Strategies which promote ongoing formative assessment, including 

checking for understanding, and using clear learning and language objectives.  Departments are 

provided with ongoing collaboration time to analyze student assessment data in order to 

determine the effectiveness of instructional strategies, identify areas for re-teaching and 

differentiation and the adjust curriculum maps.  In some departments student work in regularly 

collected and analyzed and there are several classes that display examples of exemplary student 

work.   

 

Individual departments have also participated in content specific professional development, such 

as Writer’s Workshop, Disciplinary Literacy, Reciprocal Teaching and Balanced Math.  English 

and Math teachers have also been trained on the implementation of Common Core Standards and 

the use of NWEA’s MAP Assessment Data to inform instruction.   

 

Standards-Based Student Learning: Assessment and Accountability 

 Departments that have not completed benchmark tests need to work with the district AOE office 

to develop valid benchmarks and continue to analyze and use data. 

With the implementation of the Design Plan, the focus for the school is formative assessment.  

All of the benchmarks that were used in the 2008 school year have been revised or completely 

discarded.  As the school transitions away from California State Content Standards and the 

STAR tests, many of the old benchmarks do not adequately assess the Common Core Standards 

and can no longer be used.  The entire staff was trained in Assessment for Learning Strategies, 

and many department have been writing common formative assessments and using this data to 

inform instruction. 

 

Departments that had retained at least 50% of their staffing at the start of the 2013-2014 school 

year, including the Math Department, Science Department and Physical Science Department, 

have been able to write common assessments in all courses taught by more than one teacher.   
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Standards-Based Student Learning: Curriculum 

 

 Standards addressed for each objective need to be posted in each classroom, tied to what is 

addressed in the lesson, and restated following completion of the lesson. 

Learning and Language objectives have been a critical element of their professional development 

in the past three school years.  The majority of classrooms in the school have objectives posted 

for each lesson, and a large number of those classrooms have some type of end of lesson 

formative assessment addressing these objectives. 

 

School Culture and Support for Student Personal and Academic Growth 

 Continue to explore ways to improve the Community image of Encina. 

 Explore new ways to increase parent involvement and to increase awareness and an appreciation 

of a college preparatory education. 

 

The Design Team recognized that increasing parent involvement and creating a strong 

relationship to the families in the Encina Community was essential to creating a lasting change in 

student achievement.  In the 2011-2012 school year the Family Resource Center (FRC) was 

created, providing parents the opportunity to connect with the school and learn how to access 

local resources.  It its first two years, the FRC offered English classes for second language 

parents, classes on bullying prevention, nutrition and obesity prevention, and GED preparation.  

The FRC Coordinator provided professional development for the staff on how to best engage 

parents. 

 

In the 2012-2103 school year, Encina began its Home Visitation Program; teachers volunteered 

to be trained on how to effectively interact with families in their homes.  Also in 2012-2013, two 

Encina parents began The Parent Connection, a parent group that works to help other Encina 

families learn how to become involved on campus.  This group has expanded in the 2013-2014 

school year, and you can regularly see our parent volunteers on campus, proudly wearing their 

yellow vest, positively interacting with students and staff on campus.     

 

The FRC is now the Community Family Resource Center, and has been working diligently this 

school year to expand the opportunities and services it provides to our families.   The CFRC has 

collected over 100 coats to give to the students in need, and is in the process of creating both a 

clothes closet and a food closet to be available to all families in the community.  The CFRC is 

bringing enrollment counselors on campus to assist the families in accessing the benefits 

available with the Affordable Care Act.  The Center is continuously working with the District 

and outside agencies to bring positive attention to the campus and valuable resources to our 

families. 

 

The “Big Idea” of the Encina redesign is “all Encina graduates will be academically qualified 

and intellectually prepared to attend a four year university.” The Encina Advocacy Program was 

designed to facilitate the realization of this Big Idea.   Some of the purposes of Advocacy are to 

teach students the benefits of continuing their education after they graduate from high school, 

informing them of all the requirements and processes involving in applying to college and  

accessing  financial aid, and providing the necessary support to achieve their goals.  Students are 
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taken on several college field trips with their Advocacy classes, and post graduate goals are a 

part of the Student-led Conferences.  While they recognize that not all students may choose to 

attend college after they graduate, the goal is to ensure students are prepared to take advantage of 

every opportunity available to them.   

 

Chapter III:  Student/Community Profile — Overall Summary from 
Analysis of Profile Data and Progress 

Since the last WASC visit Encina Preparatory High school has completely redesigned itself.  

Encina had issues with low academic performance, high student transiency, and teacher turnover 

rate. In 2009 a process was jointly started by the district and teachers association to reimage 

Encina high. During this process Encina was identified as a low performing school and eligible 

for the Federal School improvement grant.  SJUSD applied for the grant and received it in the 

spring of 2010. They chose the turnaround model.  As a result of being awarded the SIG, the 

school was required to replace 50% of the staff including the principal, adopt a new governance 

structure, and implement a research based instructional program that would meet critical student 

needs identified by analyzing student data. 

Five teachers were chosen through an interview process to serve on a team with the new 

Principal, a community member, a parent and a student.  During the winter of 2010 and spring of 

2011 the team, guided by two trained facilitators, researched and developed a comprehensive 

plan to restructure all aspects of the school community to address the identified student needs of 

the entire student body, not just the students enrolled in a specialized program.  The team 

recognized that the school needed to provide not only a rigorous academic program, but also a 

comprehensive support system to ensure that all students are able to access the curriculum.  The 

Design Plan was completed by April of 2011.   

At the same time the Design Plan was completed, the District leadership decided to close Jonas 

Salk High Tech Academy, Encina’s main feeder school.  In August of 2011, 6th, 7th and 8th 

grades were added to Encina’s campus.  In less than four months the site Administration, 

Leadership Team and teaching staff had to begin to create a 5 year action plan for the 

implementation of the Design Plan, hire staff for the middles grades (since only one teacher from 

Jonas Salk agreed to move to Encina), move the resources and furniture from one campus to the 

other, create a new bell schedule and reorganize the classrooms on campus to best fit the needs 

of the younger students, and plan the necessary Professional Development to prepare the staff for 

the challenges of the upcoming year.  The 2011-2012 school year was filled with turmoil, for 

staff and students alike.  In November of 2011 the Principal retired and an interim principal was 

placed on campus for the remainder of the school year.  At the end of the year, due to staff 

choosing to leave Encina and district-wide layoffs, 70% of the teaching staff left the school. 

During this period of time the Advocacy program was developed to meet more of the needs of 

the students that were falling behind.  

The 2012-2013 school year started with the staff almost completely turned over, including 2 out 

of 3 administrators, all three counselors, all but one teacher in the Special Education Department 

and the great majority of the rest of the teaching staff.  With the influx of new energy and 

purpose the school was truly able to start over. Sixty percent of the staff is now involved in some 

type of leadership position. The Site leadership team, advocacy leadership team, BARKS 

leadership team, and the DC’s all work to review and promote the programs at Encina. 
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In the first half of the 2012-2013 school years, the entire Encina staff participated in a Data-

Based Inquiry process.  After reviewing student assessment data, including STAR, CAHSEE and 

behavioral data, the staff concluded that students’ academic needs went across all curricular 

areas, and that students in the middle grades were particularity struggling.  Simultaneously, the 

Site Leadership Team (SLT) created Home Groups as a vehicle to relay important information 

and obtain feedback on essential issue facing the school. During these Home Group meetings, 

the staff discussed what they needed to be able to respond to the student needs exposed by the 

Data Based Inquiry. The staff recognized the critical need to increase the rigor in their classes 

while simultaneously addressing the reality that the majority Encina’s students come to the 

school significantly below grade level.   In order to provide the level of curriculum development 

and differentiation required to close the achievement gap for our struggling students, create 

quality assessments and then analyze the data to evaluate and improve instruction, and to 

adequately support all Advocacy students the staff realized they needed more time during the 

school day with their colleagues to do this enormous amount of important work. A second 

professional prep period was created to help provide the time needed.  

Putting together the work that was done with the Data-Based Inquiry, feedback from the staff via 

the Home Group Meetings and the work the staff completed to rewrite the Schoolwide Learner 

Outcomes, the staff created an overarching Action Plan.  The Action Plan outlines the 

departmental and Advocacy work that will be done to address the critical learner need of high 

quality, rigorous instruction. The staff and students also choose to focus on the Success 

Mentality / GRIT Schoolwide Learner Outcome. Both groups felt that this SLO is essential to 

student achievement and is necessary to ensure that students are able to access and benefit from 

high quality rigorous instruction. The site leadership team, BARKS team, and Advocacy team 

continues to monitor assessment data and behavioral data to refine the school’s overall plan. 

Programs such as DataDirector, student surveys, GRIT self-evaluations, State wide testing 

programs, and common assessments in some departments will continue to refine the procedures 

implemented in reaching and assessing the Student learner outcomes. 

Encina Preparatory high school data-based School wide learner outcomes are as follows 

● Communication – This means that we are able to express ourselves, both verbally and 

non-verbally, in ways that are appropriate to our cultures and situations. A good 

communicator knows his/her audience, uses specific, clear and appropriate verbal and 

non-verbal language, and is an active listener. 

● Community – Awareness of the people, resources, and needs in the environment in which 

we live and how we influence it. This includes an understanding of the ways we can 

serve, support, value, and navigate the communities of family, academics, and work. 

● Critical Thinking – We have the ability to meta-cognitively approach complicated 

subjects, using deductive reasoning and logic to solve problems, evaluating the 

information, situations, and strength of relevance to make informed decisions. 

● Success Mentality/Perseverance/Self-Advocacy – Grit: We have the ability to push 

through and past setbacks, continue to strive for the success of all, and we view failure as 

an important step in the process that leads to success. Additionally, we understand the 

importance advocating for our own needs without defaulting to anger or self-sabotaging 
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behaviors. 

Chapter IV: Quality of the School’s Program 

CATEGORY A. ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, 
LEADERSHIP AND STAFF, AND RESOURCES 

A1.   Organization Criterion 

To what extent does the school have a clearly stated vision or purpose based on its student 
needs, current educational research, and the belief that all students can achieve at high levels? 

To what extent is the school’s purpose supported by the governing board and the central 
administration and further by schoolwide learner outcomes and the academic standards? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion 
are addressed. Add any additional reflections based on the criterion. 

Vision – Mission – School-wide Learner Outcomes – Profile: The school has established a 
clear, coherent vision and mission (purpose) of what students should know and perform; it is 
based upon high-quality standards and is congruent with research, practices, the 
student/community profile data, and a belief that all students can learn. 

Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes: The processes to 
ensure involvement of representatives from the entire school community in the 
development/refinement of the vision, mission, and schoolwide learner outcomes are effective. 

Understanding of Vision, Mission, and Schoolwide Learner Outcomes: Students, parents, and 
other members of the school community demonstrate understanding of and commitment to the 
vision, mission, and the schoolwide learner outcomes. 

Regular Review and Revision: The school is implementing an effective process for regular 
review/revision of the school vision, mission, and the schoolwide learner outcomes based on 
student needs, global, national and local needs, and community conditions. 

 

Encina Preparatory High School has adopted a board-approved vision statement that is based on 

students’ needs and the belief that all students can succeed.  All Encina graduates will be 

academically qualified and intellectually prepared to succeed at a four year university.   

The mission of Encina is to design and deliver an excellent education program which is guided 

by the Encina Core Values: 

 Every student CAN learn.  We will meet their needs without shaming while building 

capacity.   

 Equity 

 Quality First Instruction/Highly Effective Instructional Practices 

 Every student is valued for who they are and what they can become 

 

Encina High through the help of many stakeholders and recent work have developed a plan for 

“Success Mentality” outcome for students.  Encina’s mission and purpose support this mentality. 

Staff has participated in extensive training that has helped them arrive at this point.  One such 

example is the work the staff did with Critical Friends.  Staff worked through biases and is now 

able to speak their truths and have more honest conversations allowing the work to move 

forward.  Professional development has begun to be a major part of the school plan.  Each 

teacher has an extra preparation period all year to work on professional development.  The 
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district office supports the school by hiring more teachers to be able to fulfill this schedule.  The 

mission is also supported by the governing board and central administration.  Encina has 

implemented an annual review of the Vision and Mission statements with their stakeholders.   
 

A2.   Governance Criterion 

To what extent does the governing board have policies and bylaws that are aligned with the 
school’s purpose and support the achievement of the schoolwide learner outcomes and academic 
standards based on data-driven instructional decisions for the school? 

To what extent does the governing board delegate implementation of these policies to the 
professional staff? 

To what extent does the governing board monitor regularly results and approve the single 
schoolwide action plan and its relationship to the Local Educational Agency (LEA) plan? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion 
are addressed. Add any additional reflections based on the criterion. 

Governing Board: The policies and procedures are clear regarding the selection, composition, 
and specific duties of the governing board, including the frequency and regularity of board 
meetings. 

Relationship of Governance to Vision, Mission, and Schoolwide Learner Outcomes: The 
governing board’s policies are directly connected to the school’s vision, mission, and schoolwide 
learner outcomes. 

Understanding the Role of Governing Board: The school community understands the governing 
board’s role, including how parents can participate in the school’s governance. 

Governing Board’s Involvement in Review and Refinement: The governing board is involved in 
the regular review and refinement of the school’s vision, mission, and schoolwide learner 
outcomes. 

Professional Staff and Governing Board: There is clear understanding about the relationship 
between the governing board and the responsibilities of the professional staff. 

Board’s Evaluation/Monitoring Procedures: There is clarity of the evaluation and monitoring 
procedures carried out by the governing board, including the review of student performance, 
overall school programs and operations, and the fiscal health of the school. 

Complaint and Conflict Resolution Procedures: The established governing board/school’s 
complaint and conflict resolution procedures as they apply to the school’s stakeholders are 
effective. 

 

The San Juan Unified School District has a district established process for selecting a school 

leadership team.  Encina also has an established process to elect department chairs.  These 

processes help to ensure the leaderships teams that are in place support the schools purpose and 

schoolwide learner outcomes: communication, community, critical thinking, and success 

mentality/perseverance/self-advocacy and grit.  The school leadership team is very unique.  A 

majority of the staff are involved in the leadership in one form or another.  These teams are: 

School Leadership Team, Administration, Department Chairs, BARKS (Bulldogs are 

Responsible, Respectful, Kind, and Safe), Community Family Resource Coordinator, Advocacy 

Leadership Team.  Each has a voice in the leadership of the school.  The school staff has been 

heavily involved with the planning and organization of the school purpose. However, there is 

little evidence of student involvement. Encina High houses and partners with Advanced Path 

Academies to help students be successful who may not have found success in the traditional 
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comprehensive high school setting.  Encina is working to improve Community support.  They 

have a strong booster club and utilize other parent/community opportunities; for example, site 

council, Rotary, and a teacher parent coordinator.  The staff revisits the mission, vision, and 

purpose yearly.  

  
A3. Leadership and Staff Criterion 

To what extent based on student achievement data, does the school leadership and staff make 
decisions and initiate activities that focus on all students achieving the schoolwide learner 
outcomes and academic standards? 

To what extent does the school leadership and staff annually monitor and refine the single 
schoolwide action plan based on analysis of data to ensure alignment with student needs? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion 
are addressed. Add any additional reflections based on the criterion. 

Broad-Based and Collaborative: The school’s planning process is broad-based, collaborative, and 
has commitment of the stakeholders, including the staff, students, and parents. 

School Plan Correlated to Student Learning: The school’s Single Plan for Student Achievement 
is directly correlated to the analysis of student achievement about the critical academic needs, 
schoolwide learner outcomes, and academic standards. 

Correlation between All Resources, Schoolwide Learner Outcomes, and Plan: There is correlation 
between allocation of time/fiscal/personnel/material resources and the implementation, 
monitoring, and accomplishing of the Single Plan for Student Achievement. 

 

The School Leadership team looked at data about school academies and AVID.  They recognized 

that students outside of these programs were underserved, so the Advocacy Program was 

implemented.  Data from the STAR, CAHSEE, CMA, CAPA and CELDT are looked at.  Results 

of this data caused the school to increase the number of block classes that included a support 

period. Students are allowed to remediate courses during the regular school day.   

 

Looking at the data, the staff determined that more professional development was needed for 

teachers.  With the support of the District, teachers receive 10 days of professional development 

prior to the beginning of the school year.  The staff received a grant that paid for the cost of this 

professional development.  Teachers are provided an extra PD preparation period each day.  The 

Districts supports the school with the extra FTE’s. 

 

Read 180 has been implemented to best serve 8th graders who to need to improve reading skills.  

This program is meant to accelerate students reading ability not just remediate.  BARKS was 

implemented as a Tier 1 intervention.  The BARKS program helps to teach positive behaviors.  

BARKS provides positive incentives for good behaviors.  The Advocacy program has been 

implemented to give students a home base.  The advocacy teachers follow the students for all 

four years.  The teacher becomes a liaison for the student, parents, and the school.  All students 

have a teacher they can turn to when in need.  The Advocacy teacher helps students with social 

needs as well as to teach students how to prepare for college.  
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A4.  Leadership and Staff Criterion 

To what extent does a qualified staff facilitate achievement of the academic standards and the 
schoolwide learner outcomes through a system of preparation, induction, and ongoing 
professional development? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion 
are addressed. Add any additional reflections based on the criterion. 

Employment Policies and Practices: The school has clear employment policies/practices 
related to qualification requirements of staff. 

Qualifications of Staff: The school has procedures to ensure that staff members are qualified 
based on staff background, training, and preparation. 

Maximum Use of Staff Expertise: The school has a process to assign staff members and provide 
appropriate orientation for all assignments, including online instruction and specialized programs 
so that the expertise of the staff members is maximized in relation to the impact on quality student 
learning. 

Defining and Understanding Practices/Relationships: The school has clear administrator and 
faculty written policies, charts, and handbooks that define responsibilities, operational practices, 
decision-making processes, and relationships of leadership and staff. 

Internal Communication and Planning: The school has effective existing structures for internal 
communication, planning, and resolving differences. 

Staff Actions/Accountability to Support Learning: The school evaluates the effectiveness of the 
processes and procedures for involving staff in shared responsibility, actions, and accountability 
to support student learning throughout all programs. This includes an evaluation of the collegial 
strategies used to implement innovations and encourage improvement, such as shadowing, 
coaching, observation, mentoring, group presentations. 

Evaluation of Existing Processes: The school leadership regularly reviews the existing processes 
to determine the degree to which actions of the leadership and staff focus on successful student 
learning. 

 

Encina staff members must go through a rigorous interview process.  Staff is hired based on their 

competency in specific subject matters.  Staff members attend bi-monthly professional 

development training.  They also attend 10 days of professional development prior to the 

beginning of the school year.  Staff is trained in the Advocacy program in order to better serve 

their student’s needs.  Home groups meet regularly and have the opportunity to share ideas and 

collaborate with others.  Staff members observe other staff members during their professional 

development period, getting the chance to see other teaching practices and strategies.  Teachers 

visit student homes, taking opportunities to develop relationships with families and determine 

specific student needs.  Approximately 60% of the staff is involved in a leadership role on 

campus.  This seems to have really contributed to a school that is becoming a staff- led school.  

The school has adopted the mentality of GRIT.  Encina is striving to infuse the idea of GRIT into 

not only their students but the whole school community.  School staff members frequently 

review existing processes to ensure student needs are being met.  These actions support Encina’s 

Core Values.  Staff works really well together as a team and support each other.  It is evident that 

members of the staff want to be at Encina, and that ensures that new staff members have buy in 

to the vision as well. 
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A5.  Leadership and Staff Criterion 

To what extent are leadership and staff involved in ongoing research or data-based correlated 
professional development that focuses on identified student learning needs? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion 
are addressed. Add any additional reflections based on the criterion. 

Support of Professional Development: The school effectively supports professional 
development/learning with time, personnel, material, and fiscal resources to facilitate all students 
achieving the academic standards and the schoolwide learner outcomes. 

Supervision and Evaluation: The school implements effective supervision and evaluation 
procedures in order to promote professional growth of staff. 

Measurable Effect of Professional Development: There are effective operating processes that 
determine the measurable effect of professional development, coaching, and mentoring on 
student performance. 

 

Staff is provided ten days of professional development before the beginning of the school year.  

This has been supported with follow up throughout the year that has ensured that the professional 

development is even more successful.  Follow up includes; coaching, mentoring, reflection, 

coach of coaches and interviews.  Bulldog days give teachers an opportunity to observe other 

teachers, and both have the chance to reflect on their teaching practices. 

 
A6.  Resources Criterion 

To what extent are the human, material, physical, and financial resources sufficient and utilized 
effectively and appropriately in accordance with the legal intent of the program(s) to support 
students in accomplishing the academic standards and the schoolwide learner outcomes? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion 
are addressed. Add any additional reflections based on the criterion. 

Allocation Decisions: There is a relationship between the decisions about resource allocations, 
the school’s vision, mission, and student achievement of the schoolwide learner outcomes and 
the academic standards. The school leadership and staff are involved in the resource allocation 
decisions. 

Practices: There are processes operating in relationship to district practices for developing an 
annual budget, conducting an annual audit, and at all times conducting quality business and 
accounting practices, including protections against mishandling of institutional funds. (Note: Some 
of this may be more district-based than school-based.) 

Facilities: The school’s facilities are adequate to meet the school’s vision, mission, schoolwide 
learner outcomes, the educational program, and are safe, functional, and well maintained. 

Instructional Materials and Equipment: The policies and procedures for acquiring and maintaining 
adequate instructional materials and equipment, such as textbooks, other printed materials, 
audio-visual, support technology, manipulatives, and laboratory materials are effective. 

Well-Qualified Staff: Resources are available to enable the hiring, nurturing, and ongoing 
professional development of a well-qualified staff for all programs such as online instruction and 
college/career. 

Long-Range Planning: The district and school’s processes for regularly and effectively examining 
a long-range plan ensures the continual availability and coordination of appropriate resources 
supports students’ achievement of the critical learner needs, the academic standards, and the 
schoolwide learner outcomes. 
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Encina receives Grant Monies and Title 1 money in addition to their department funding.  Title 1 

money has allowed the school to run with a 7 period day.  This is important since all students are 

in an Advocacy class.  The 7 period day allows them to still offer the students the other classes 

that they need.   Encina has expressed that there are some areas of the physical environment that 

need to be improved.   

1. Inadequate furniture 

2. Insufficient power and technical support 

3. Insufficient facilities 

4. Sports equipment 

5. Classroom upgrades 

CATEGORY A: ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, LEADERSHIP 
AND STAFF, AND RESOURCES 

Areas of strength for Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources (if any): 

 Many stakeholders participate in Mission Statement and Vision Statement 

 Many stakeholders participate in the redesign of the school 

 Shared leadership 

 Caring staff 

 Support of community businesses and organizations (Rotary) 

 

Key issues for Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources (if any): 

 Student voice in decision-making 

 Involve District and Board members in future WASC visits 

 

Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following: 

 School Leadership Team 

 Administration 

 BARKS 

 Department Chairs 

 Community Family Relationship Coordinator 

 Advocacy Leadership Team 

 Vision/Mission Statements 

 Student Interviews 

 Visiting Committee Observations (VC) 

Category B:  Standards-based Student Learning: Curriculum 

B1. Curriculum Criterion 
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Current Educational Research and Thinking 

Indicator: The school provides examples that document the effective use of current educational 
research related to the curricular areas in order to maintain a viable, meaningful instructional 
program the prepares students for college, career, and life. 

Prompt: Comment on the effective use of current educational research related to the curricular 
areas to maintain a viable, meaningful instructional program for students. Examine the 
effectiveness of how the school staff stay current and relevant and revise the curriculum 
appropriately within the curricular review cycle. 

Encina Preparatory High School for the last two years has spent an enormous amount of time and 

energy on professional development to build curriculum that works. In 2012-13 the whole staff 

participated in a data based inquiry process. Throughout that process information was analyzed to 

provide feedback on curriculum and programs. Each department spends collaboration time 

creating and revising curriculum maps of their units, semesters, and year.  Evidence of that can be 

seen in the road maps made by most departments. Programs such as reciprocal teaching, ATI, 

Teaching for Mastery, and daily targets are evidence of the school and staff’s commitment to 

improve curriculum. Math and English departments have also started switching curriculum over 

to the Common Core. An extra professional prep period was added this year to help facilitate time 

for teachers to work on curriculum and to improve programs. 

Academic and College- and Career-Readiness Standards for Each Area 

Indicator: The school has defined academic standards and college and career readiness 
standards for each subject area, course, and/or program. 

Prompt: Evaluate to what extent there are defined academic standards and college to bring the 
staff- and career-readiness standards  for each subject area, course, and/or program that meet 
state or national/international standards and, where applicable, expectations within courses that 
meet the UC “a-g” requirements. 

Encina shows a strong commitment to their Vision Statement that all Encina graduates will be 

academically qualified and intellectually prepared to succeed in a four year university. This is 

evident in their course offerings. Most departments have a large amount of A to G qualified classes. 

Other courses have state or national standards such as Physical Education, foreign languages and 

social study electives. Advocacy also has a well-defined scope and sequence for the course. As 

stated earlier, all of these programs are constantly reviewed by teacher teams through department 

meetings and collaboration time. Encina does have some AP offerings but this needs to be 

developed further as programs produce more students ready for these courses. 

Congruence 

Indicator: There is congruence between the actual concepts and skills taught, the academic 
standards, the college- and career-readiness standards, and the schoolwide learner outcomes. 

Prompt:  Evaluate the extent to which there is congruence between the actual concepts and skills 
taught, the academic standards, the college- and career-readiness standards, and the schoolwide 
learner outcomes. 

Encina’s learner outcomes are based on the skills and qualities needed to develop students that can 

persevere and learn what is necessary to fulfill the school’s vision. The staff create programs to 

promote theses skills. Evidence of this is seen in the Advocacy, GRIT programs, and academic 

courses. DataDirector, NWEA maps, and self-reflections are ways the staff assess the effectiveness 

of these programs. 
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Indicator:  The school’s examination of representative samples of student work and snapshots 
of student engagement in learning demonstrate the implementation of a standards-based 
curriculum and the schoolwide learner outcomes. 

Prompt:  Evaluate to what extent the examination of representative samples of student work and 
snapshots of student engagement in learning demonstrate the implementation of a standards-
based curriculum and the addressing of the schoolwide learner outcomes. 

It has been identified by many stakeholders that perseverance and GRIT are main qualities that 

make students successful. Physical Education has been the lead in this endeavor. Student input 

and reflections are used to build each unit for the student’s physical education program. 

Programs such as DataDirector, NWEA maps, exit tickets, and self-reflecting sheets for lessons 

and tests are all examples of standard practices at Encina to review student work and outcomes.   
 

Accessibility of All Students to Curriculum 

Indicator:  A rigorous, relevant, and coherent curriculum to all students is accessible to all 
students through all courses/programs offered. The school examines the demographics and 
situation of students throughout the class offerings. The school’s instructional practices and other 
activities facilitate access and success for all students. 

Prompt:  Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all 
programs. How do school staff define rigor, relevance, and coherence? To what extent do the 
instructional practices of teachers and other activities facilitate access and success for all 
students? 

Encina Preparatory High School does offer a number of AP classes in several departments. Quite 

a few teachers and departments have instituted teaching for mastery techniques, revamping 

assignment and assessment procedures to improve participation and help students learn more 

effectively. Several departments have departmental common assessments for all subjects and 

data is collected to analyze the extent of those practices on learning. Many departments have 

credit recovery programs after school so students can get back on track to graduation. Some 

credit recovery is imbedded in the school day as well. Departments usually have meetings twice 

a month to continue to improve programs.  

Integration among Disciplines  

Indicator: There is integration among academic and career technical disciplines at the school 
and where applicable, integration of outsourced curriculum into the program so that curricular 
integrity, reliability, and security are maintained. 

Prompt: Evaluate to what extent is there integration among disciplines and where applicable, 
integration of outsourced curriculum into the program so that curricular integrity, reliability, and 
security are maintained. 

All staff attended ATI professional training before the start of the 2013-14 school year. Many 

departments and teachers are incorporating these techniques in their classes. Integration of 

BARKS days school wide. Reciprocal teaching strategies are being used by the English and 

History department.  Science and History are utilizing Brain POP, an online interactive video site 

with specific lessons. The SLT, department chairs and departments continue to look at 

assessment data to improve programs for all students. 

 

Curricular Development, Evaluation, and Revisions 
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Indicator: The school assesses its curriculum review and evaluation processes for each program 
area, including graduation requirements, credits, and homework and grading policies, to ensure 
student needs are met through a challenging, coherent, and relevant curriculum. This assessment 
includes the degree to which there is involvement of key stakeholders (governing board members, 
teachers, parents, and students). 

Prompt: Comment on the effectiveness of the school’s curriculum review, evaluation, and review 
processes to ensure student needs are being met through the curriculum; include the extent to 
which there is involvement of key stakeholders. 

Encina through its many avenues of professional development are developing ways to create, 

tailor and implement curriculum to improve delivery and outcomes.  Evidence of this can be seen 

through the varied approaches by each department. The English department uses it professional 

development time to discuss and evaluate grading policies. Through that process the department 

has adopted mastery grading practices. The department also offers CAHSEE English classes and 

after school English credit recovery. The Science Department started a book study of Repair Kit 

for Grading: 15 Fixes for Broken Grades during the 2012-13 school year, which has continued 

into the 2013-14 year to incorporate new staff members. The department has adopted the 

philosophy and strategies of the book, basing grades heavily on assessment, grading for mastery, 

allowing late work, etc. Standards-based Road Maps for every unit keep the curriculum focused 

and are used to introduce the units to students and to guide review, student self-assessment, and 

reflection throughout the unit.  

 

The Math Department has discussed and evaluated its grading policies during professional 

development and has adopted a new policy. Since performance during the second semester is 

built upon skills learned in the first semester, students can raise their first semester grade by 

doing better during the second semester. The same rubric is used for all quizzes, tests, and 

benchmarks across the department for consistency and fairness. They also offer a CAHSEE Math 

class for elective credit.  A credit recovery class was also offered after school for students 

needing to retake Algebra. 

 

The Social Science department has used professional development time to write curriculum maps 

and to incorporate common teaching practices based on ATI and RT training into those 

curriculum maps. During the 2012-13 school year, the department started a book study of Repair 

Kit for Grading: 15 Fixes for Broken Grades. As a result, they have adopted mastery grading 

strategies such as accepting late work and retaking exams. Social Science credit recovery is also 

offered after school for World and US History. 

 

The Foreign Language department offers credit for late or missing assignments. Teachers offer 

tutoring to struggling students before school, at lunch, and after school. In Spanish, students have 

input into which projects they would like to do. 

 

With a focus on student success, the PE department has used professional development time to 
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revolutionize its approach to curriculum delivery. Students choose the unit they want to 

participate in among a set of options provided by the PE team, and they choose their level of 

participation based on their needs. For example, in a basketball unit, a beginner might work on 

dribbling and shooting while an advanced player works on team play. Students self-evaluate and 

teachers also assess levels of participation for the PE grade. The same rubric is used for grading 

by the entire department. The result has been extremely positive. Data shows that more students 

are choosing to participate in PE.  All of this relates to their theme of ‘GRIT’. 

 

High School Advocacy teachers are educating their students and tracking each of their credits 

and progress toward graduation. Each year begins with the Transcript Analysis so that students 

can stay connected to the graduation requirements and their credits. Counselors collaborate with 

grade-level Advocacy teams to offer support and guidance in these matters. Starting in 7th grade, 

Advocacy curriculum includes training for students on accessing Q to look up grades, missing 

assignments, and attendance. 

Policies — Rigorous, Relevant, Coherent Curriculum 

Indicator: The school assesses the curriculum and its rigor, relevancy and coherency after 
examination of policies regarding course completion, credits, grading policies, homework, etc. 

Prompt: Determine the extent to which key stakeholders are involved in the selection and 
evaluation of the curriculum to ensure it matches the school’s mission and schoolwide learner 
outcomes. Particularly evaluate the strategies used to solicit teacher input into the design of the 
curriculum and the use of technology within the curriculum. 

At Encina, teachers and counselors have input on the courses being offered.  Most departments 

have implemented the ATI professional training into their grading and course work.  The English 

department has used ATI professional development training to adopt mastery based grading and 

daily targets.  The English department has students take NWEA MAP testing three times a year 

to collect data of student learning compared to their grade level. The English department embeds 

technology in their curriculum to collect, edit, and revise writing assignments. 

  

The Science department attended an ATI conference and also had ATI professional development 

with the entire staff.  This training helped the science department implement mastery grading, 

SMART-E targets, student self-reflection, and assessment tracking sheets.  

 

The Math department attended Balance Math training to be equipped with five strategies to 

implement Common Core.  The Math department also used ATI training to implement daily 

targets/objectives and self-reflection tool. 

 

The Social Science department used the ATI professional development training to adopt 

universal daily targets, self-reflection, and formative assessments.  The social science department 

is using Reciprocal Teaching to smoothly adopt common core curriculum.  

Articulation and Follow-up Studies 
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Indicator:  The school articulates regularly with feeder schools and local colleges and universities 
and technical schools. The school uses follow-up studies of graduates and others to learn about 
the effectiveness of the curricular program.  

Prompt: Share examples of articulation with feeder schools and local colleges and universities 
and technical schools, including comments on the regularity and effectiveness of these effects. 
What has been revealed through the follow-up studies of graduates and others regarding the 
effectiveness of the curricular program? 

Encina has the unique advantage of operating as a 6 – 12 which allows for vertical articulation. 

Some teachers teach both middle school and the high school students. Encina regularly visits their 

elementary feeder schools. In the last two years a select group of 6th graders were also taken on 

the visits to help show the elementary students what the transition to middle school will be like. 

Advocacy classes also make visits to local college campuses to expose students to college. 

Conclusions 

Prompt: Comment on the degree to which this criterion is being address  

 

Encina High has procedures and a structure in place that allows the staff tools to continue to 

improve and implement curriculum. The addition of a second professional prep period for teachers 

to develop curriculum and collaborate is evidence to support this statement. The commitment to 

professional development and a leadership model that allows decision making from the whole staff 

promotes a productive outcome.  

 

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address 
one or more of the identified critical learner needs. 

 
Student learner outcomes, especially the ones that deal with community and GRIT are very well 

supported though this criterion. Most departments have a GRIT element in them. The idea of GRIT 

or perseverance is a global theme throughout the school and is embedded in most things. 

 

As mentioned earlier in the report. Encina Preparatory High School has seen a huge turnover rate 

in teachers and administrators since the last WASC visit. Only eight teachers and no 

administrators are still present from that time. Many positions have also been replaced multiple 

times since the last visit. All of this influx has to have an impact on curriculum. Starting the year 

2012-13 a large emphasis was made to provide ways to retain teachers. This year, 92% of the 

staff has been retained from last year. With the increase of staff returning, programs to increase 

curriculum and evaluate instruction are being developed and implemented. A second 

professional prep period was added this year to give staff members time to collaborate, develop 

new curriculum, and evaluate the effectiveness of the programs now being taught. Almost every 

department seems to be trying new policies and strategies that are researched based to improve 

curriculum and programs. An advocacy program was also implemented to help students reach 

their full potential and take advantage of the offerings at Encina.  
 
B2. Curriculum Criterion 

All students have equal access to the school’s entire program and assistance with a personal 
learning plan to prepare them for the pursuit of their academic, personal, and career goals. 
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Indicators with Prompts 

Variety of Programs — Full Range of Choices 

Indicator: All students are able to make appropriate choices and pursue a full range of realistic 
college/career and/or other educational options. The school provides for career exploration, 
preparation for postsecondary education, and pre-technical training for all students. 

Prompt: How effective are the processes to allow all students to make appropriate choices and 
pursue a full range of realistic college/career and/or other educational options? Discuss how the 
school ensures effective opportunities for career exploration, preparation for postsecondary 
education, and pre-technical training for all students. 

 

The advocacy program has SAT prep, college visits, and units on goal building and setting. 

Advocacy teachers monitor grades and help students see their options. There is academic tutoring 

through the SES program. Each year there is review of the student’s transcripts to evaluate if they 

are on track. Also housed on the campus is the Advance Path program that allows students to get 

credit recovery in another setting than a traditional high school. Students also have access to 

Naviance for career planning. At this time, Encina’s vision is to use the A to G curriculum to 

prepare all students’ for an option to qualify for a four-year college path. The staff believes that 

CTE and other career paths cannot happen until student skills are up to a level of A to G. In the 

past, students have not taken advantage of other career and CTE classes. As students develop more 

skills and knowledge, the hope is that more students will opt for CTE and career courses. 

Student-Parent-Staff Collaboration 

Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s 
personal learning plan, based upon a student's learning style and college/career, and/or other 
educational goals. (This includes the evaluation of whether online instruction matches the 
student’s learning style.) 

Prompt: Evaluate to what extent parents, students, and staff collaborate in developing and 
monitoring a student’s personal learning plan, based upon a student's learning style and 
college/career and/or other educational goals. 

The Advocacy program has instituted a bi-yearly parent/student and teacher conferences to go 

over placement, credits, and options. Phone calls home, booster organizations, community 

liaison person, BARKS and BBQ for parents and students to reward good marks are ways that 

Encina tries to bring others into the process. A volunteer home visit program was also started to 

help parents get more involved in the school. CFRC on campus has also worked to break down 

barriers that barred access to education. 

 

 

Monitoring/Changing Student Plans 

Indicator: The school implements processes for monitoring and making appropriate changes in 
students’ personal learning plans (e.g., classes and programs) and regularly evaluates them. 

Prompt:  Evaluate the effectiveness of the ways the school ensures that processes are utilized 
for monitoring and making appropriate changes in students' personal learning plans (e.g., classes 
and programs). 
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Encina’s staff uses appropriate data to place students in their classes. Programs such as NWEA 

and DataDirector help in this process. The NWEA map test is given three times a year to assess 

growth in the students. Grades are also monitored in Advocacy.  Advocacy is a small group class 

that gives teachers more access to the students to help them be placed in proper programs based 

on their needs. 

 

Post High School Transitions 

Indicator: The school implements strategies and programs to facilitate transitions to college, 
career, and other postsecondary high school options and regularly evaluates their effectiveness. 

Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to 
college, career, and other postsecondary high school options. 

Students that need it are provided credit recovery classes. This allows students that are behind in 

credits to catch up.  Bussing students to college fairs and working with juniors on picking 

colleges, as well as other programs help students see what is out there. The Advocacy class 

promotes goals and post-secondary options, as well as visits to local colleges. The Advanced 

Path, career days and ROP programs help students move forward to post-secondary options.  

 

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Encina’s Advocacy program allows teachers more connections with students. Staff has taken 

ownership of the student’s outcomes and continues to develop ways to improve post-secondary 

options.  

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address 
one or more of the identified critical learner needs. 

Encina’s vision and handling of this criterion is completely in line with their Student learner out 

comes. The belief of the staff is that students that are A to G trained can choose many different 

paths. Based on evidence collect thought many sources of data, the staff believes that the limited 

focus on the courses that will get them to graduation and a four year college is the best course of 

action to ensure student success. As student knowledge and skills improve, course offerings of 

CTE and advanced placement will gain enough interest to fill classes.  

 

 

 

 

 

B3.   Curriculum Criterion 

Upon completion of the high school program, students have met all the requirements of 
graduation and are prepared with success in college, career, and life. 

Indicators with Prompts 

Real World Applications — Curriculum 
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Indicator:  All students have access to rigorous and relevant curriculum that includes real world 
applications that will prepare students for success in college, career, and life. 

Prompt:  Evaluate ways the school ensures that all students have access to a rigorous and 
relevant curriculum that includes real world applications that will prepare them for success in 
college, career, and life. 

Performance tasks that correspond to the CCSS curriculum and the dental assistant and medical 

assistant programs on campus are ways that Encina High provides real world applications. 

Presently the Medical and Dental assistant programs have little to no Encina student enrollment. 

Encina also offers courses in year book, digital arts, visual and performing arts. Departments 

such as English do current events. Social Studies do research projects and dilemmas throughout 

history. Encina also participates in the SMUD Solar Boat Challenge which is an after school 

project. Advocacy class explores careers via internet surveys. 

Meeting Graduation Requirements 

Indicator: The school implements academic, college- and career-readiness support programs to 
ensure students are meeting all requirements, including the CAHSEE. 

Prompt:  Comment on the effectiveness of the academic, college- and career-readiness support 
programs to ensure students are meeting all requirements, including the CAHSEE. 

Encina high provides elective credit for classes in CAHSEE math and English for students in the 

11th and 12th grade that did not pass. After school programs are also offered from most core 

department for credit recovery. Advocacy also helps with CAHSEE test prep and tutorial days. 

Encina also has the advanced path for students that have not been successful in a regular setting. 

The program times are available including evening. 

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Encina is providing many avenues for students to get back on track for graduation. The Mobility 

rate and credit deficit that most students come to Encina with is a constant challenge. Most 

departments are providing credit recovery after school for students. Through Advocacy program, 

students are taught skills to help them work toward achieving in school.   

 
Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address 

one or more of the identified critical learner needs. 

Encina’s school main learner outcome has been success mentality/perseverance/self-advocacy 

GRIT. Many students come to campus behind in credits and the work necessary to make up those 

units and get on track will take some GRIT. Along with staff encouragement and the teaching of 

the outcomes of GRIT, the stakeholders agree that students have more of a chance of succeeding.  

 
 
CATEGORY B: STANDARDS-BASED STUDENT LEARNING: Curriculum 
Areas of strength for Standards-Based Student Learning: Instruction (if any):  

 Professional Development 

 Extra Prep Time 

 Staff buy-in in support of collaboration 
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 Mastery Grading 

 Curriculum Maps 

 Common Core Training 
 
Key issues for Standards-Based Student Learning: Instruction (if any):  

 Relevance 

 Implementation of developed curriculum  

 Course options 
 
Important evidence from the self-study and the visit that supports these strengths and key issues  
include the following:  
 

 Ten Professional Development Days 

 On-going Collaboration Time and Support for teachers 

 Department Curriculum Maps 

 Master Grading Policies 

 Course offerings in the catalog 

 Departmental meetings 

CATEGORY C.  STANDARDS-BASED STUDENT LEARNING: INSTRUCTION 
 

C1.  Instruction Criterion 

To what extent are all students are involved in challenging learning experiences to achieve the academic 
standards and the schoolwide learner outcomes? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 

Results of Student Observations and Examining Work: The school’s observations of student 
working and the examining of student work provide information on the degree to which all 
students are involved in challenging learning to assist them in achieving the academic 
standards and the schoolwide learner outcomes. The school, particularly, has evaluated 
the degree of involvement in the learning of students with diverse backgrounds and 
abilities and modified approaches based on findings. 

Student Understanding of Performance Levels: The students know beforehand the 
standards/expected performance levels for each area of study. 

Differentiation of Instruction: The school’s instructional staff members differentiate instruction, 
including integrating multimedia and technology, and evaluate its impact on student 
learning. 

Student Perceptions: The students understand the expected level of performance based on 
the standards and the schoolwide learning results. Through interviews and dialogue with 
students that represent the school populations, the school learns about the students’ 
perceptions of their learning experiences, including all specialized programs such as 
college/career readiness and online instruction regarding the opportunity for teacher-
student interaction to reduce isolation and encourage skill transference. 

 



Encina WASC CDE Visiting Committee Report 

24 

 

All Encina students are challenged to achieve A-G graduation requirements for four-year 

colleges. This is in spite of the fact that the school has an extremely high transition rate (70+%) 

and approximately 50% of the students entering the school read at or below a 3rd grade level. 

Teachers utilize scaffolding and Reciprocal Instructional methods to address the needs of these 

students. They are allowed to meet the students where they are academically and adapt their 

instruction to address learning deficiencies. Students are further challenged by the requirement 

that they earn a grade higher than a D in many classes before they move on to the next level.  

 

Students learn how to access, interpret, produce, and disseminate information through the core 

skills of questioning, clarifying, summarizing, and predicting. Upper grades are using Expository 

Reading and Writing Course (ERWC) materials and Balanced Math has been implemented. 

Teachers are aware of the need to engage students in higher order thinking skills while 

maintaining an appropriate level of rigor. Common Core has necessitated a shift toward a data 

driven instructional model including the development of community partnerships and adoption 

of a variety of technological resources. 

 

This focus on college readiness for all students has resulted in a reduction in ROP courses. For 

example, Dental Hygienist and Medical Assistant openings have diminished significantly over 

the last 5 years. These two ROP programs primarily serve students from other schools in the 

district. Students express a need for more diverse course offerings.  

 

Similarly, students performing at the highest academic level find it difficult to challenge 

themselves because there are a very limited number of advanced course offerings. Although the 

curriculum is set up to satisfy the A-G requirements, student groups reported that they were not 

adequately challenged and felt that there should be more rigorous, relevant, and engaging 

instructional activities. 

     

C2.  Instruction Criterion 

To what extent do all teachers use a variety of strategies and resources, including technology and 
experiences beyond the textbook and the classroom that actively engage students, emphasize 
higher order thinking skills, and help them succeed at high levels? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion 
are addressed. Add any additional reflections based on the criterion. 

Current Knowledge: Teachers are current in the instructional content taught and research-based 
instructional methodology, including the integrated use of multimedia and technology. 

Teachers as Coaches: Teachers work as coaches to facilitate learning for all students. 

Examination of Student Work: Representative samples of student work demonstrate: a) structured 
learning so that students organize, access and apply knowledge they already have acquired; b) 
that students have the tools to gather and create knowledge and have opportunities to use these 
tools to research, inquire, gather, discover, and invent knowledge on their own and communicate 
this. 

Representative samples of student work demonstrate that students are able to think, reason, and 
problem solve in group and individual activities, project, discussions, and debates and inquiries 
related to investigation. 
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Representative samples of student work demonstrate that students use technology to assist them 
in achieving the academic standards and the schoolwide learner outcomes. 

Representative samples of student work demonstrate student use of materials and resources 
beyond the textbook, such as use and availability of library/multimedia resources and services; 
availability of and opportunities to access data-based, original source documents and computer 
information networks; and experiences, activities and resources which link students to the real 
world. 

Real World Experiences: Opportunities for shadowing, apprenticeship, community projects and 
other real world experiences and applications are available to all students. 

Encina uses a wide variety of strategies and resources including technology and experiences 

beyond the text book. The majority of teachers voluntarily participate in Bulldog Days where they 

observe each other teach and discuss a variety of teaching strategies. The administration 

overwhelming supports collaboration time for all teachers, for example DC teachers receive an 

extra prep to prepare and coach teachers in their department. Physical Education teachers have a 

common prep so they can collaborate and design effective curriculum for their department. P.E. 

students are made aware of established learning targets and are able to choose their level of 

participation.  

In Math classes students can choose to do easy, difficult, or challenging worksheets on specific 

lessons. A common Framework ensures that students understand the standards and expected levels 

of achievement. In some classes they are able to retake assessments as they work to master skills 

utilizing interactive curriculum maps.  

While some classrooms actively engage students in learning and emphasize higher level thinking 

skills, there were a large number of classrooms in which students were apparently disengaged. The 

VC had difficulty finding examples of students participating in learning activities, investigating, 

inquiring, debating and interacting as one would expect in an effective learning environment.  

While technology was evident, student engagement could have been stronger in the use of 

technology for learning.  

 

CATEGORY C: STANDARDS-BASED STUDENT LEARNING: INSTRUCTION 

Areas of strength for Standards-Based Student Learning: Instruction (if any): 

 Bell work and exit tickets 

 Self-evaluation 

 Teacher use of technology in some classes 

 Bulldog Days and collaboration 

 Open discussions amongst staff members 

 Flexibility with students 
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Key issues for Standards-Based Student Learning:  Instruction (if any): 

 Improve schoolwide student engagement 

 Increase utilization of engaging instructional strategies 

 Continue to implement instructional strategies that were learned from professional 

development 

 Increase rigor in the classroom 

 
Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following: 

 VC observations 

 Student responses 

 Focus  group meetings 

 

Category D:  Standards-based Student Learning:  Assessment and 
Accountability 

D1 & D2.  Assessment and Accountability Criteria 

Professionally Acceptable Assessment Process 

Indicator: The school uses effective assessment processes to collect, disaggregate, 
analyze and report student performance data to the parents and other stakeholders.  

Prompt:  Evaluate the effectiveness of the assessment processes. 

State assessments are shared with staff on an annual basis.  Using DataDirector, NWEA map 

tests, and CDE websites, each department analyzes the data for their area. Parents are informed 

of results through the accountability report card link on the school website. Student individual 

results are also mailed home. Counselors also meet with any student that doesn’t pass the 

CAHSEE. A few departments are giving other assessments to students that are analyzed and 

used to drive instruction. The Math and ELA departments are using NWEA assessments. 

Departments analyze the results as well as the Site Leadership team. Math department and 

Science departments have developed common assessments for all classes that are taught by more 

than one teacher. The information is uploaded to Data Director for review. Physical Education 

also keeps GRIT assessments that are regularly reviewed for effectiveness of the program. 

Basis for Determination of Performance Levels 

Indicator: The school staff has determined the basis upon which students’ grades and their 
growth and performance levels are determined and uses that information to strengthen high 
achievement of all students. 

Prompt: Evaluate the impact and effectiveness of the basis for which students’ grades, their 
growth, and performance levels are determined. 

Encina high school is using many different tactics to improve grades and grading. Each 

department has policies and practices in place to address this prompt.  The Physical Education 

department has standard rubrics for each level and skill in all classes taught in the department.  
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Rubrics are shared with students at the beginning of units so expectations are known. Math and 

Science have also developed department wide rubrics and common assessments. Scores on the 

common assessments are shared with students so they understand what the score means.  The 

English and Science departments are using a mastery based approach to grading department 

wide. VAPA course uses rubric scoring for their courses.  English and math also use NWEA MAP 

assessments to evaluate growth of students.   

Appropriate Assessment Strategies 

Indicator: Teachers use appropriate assessment strategies to measure student progress toward 
acquiring a specific body of knowledge or skills such as essays, portfolios, individual or group 
projects, tests, etc. 

Prompt: Evaluate the appropriateness of assessment strategies used by teachers to measure 
student progress toward acquiring a specific body of knowledge or skills. Evaluate the 
effectiveness and appropriateness of the assessment strategies selected based on the 
programmatic goals and standards to determine student achievement. Evaluate the selection of 
and the use of proctors, the security systems for test documents, and the means to maintain the 
integrity of the assessments. 

 

Encina follows the appropriate policies with all state testing and special education testing as 

mandated by Ed code. Each academic department uses a variety of assessment strategies to 

assess student learner outcomes.  Math and Physical education departments write and analyze the 

effectiveness as a department. Science uses common assessments in all courses. 

Demonstration of Student Achievement 

Indicator: A range of examples of student work and other assessments demonstrate student 
achievement of the academic standards and the school wide learner outcomes, including those 
with special needs. 

Prompt: Evaluate how student work and other assessments demonstrate student achievement 
of the academic standards and the school wide learner outcomes. 

 

Encina High school academic departments use a variety of assessment tools to evaluate the 

student learner outcomes. Each department has developed their own approach to the process. 

English and Math departments have also started the transition to the CCSS and adjusting their 

assessment tools. Examples from each department are as follows:  English uses essays, oral 

reports and speeches, peer evaluation, MAP Assessment.  Math utilizes multiple choice 

assessments, free response questions, performance tasks (in preparation for Smarter Balanced 

Assessments), MAP Assessment. 

 

Social Science uses multiple choice assessments, free response assessments, posters and 

presentations, electronic presentations, and essays. Science uses multiple choice assessments, 

free response assessments, labs, essays, posters and projects.  Physical Education uses 

performance tasks, written responses, self-evaluation, VAPA:  written assignments, utilizes 
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performance tasks, peer evaluation, self-evaluation 

 

Foreign Language uses Multiple Choice assessments, Free Response assessments, Listening and 

Speaking assessments, posters and projects. ELD uses Edge Curriculum Assessments, CEDLT 

assessment. 

 

Special Education uses Read 180 embedded assessments, Advocacy incorporates Essays, self-

evaluation, portfolios, and student-led conferences. It is evident from the evidence that every 

department has policies in place to address student learner outcomes. Most departments use exit 

ticks, self-reflections, and warm ups as a form of formative assessment. 

Curriculum Embedded Assessments 

Indicator: The school regularly examines standards-based curriculum embedded assessments 
in English language and math, including performance examination of students whose primary 
language is not English, and uses that information to modify the teaching/learning process. 

Prompt: How effective are the standards-based curriculum-embedded assessments in English 
language and math and across other curricular areas as students apply their knowledge? 

 

As with all high schools in California, Encina High is starting the task of transitioning to the 

Common Core. In 2013-14 the English department and Math department attended trainings on the 

Common Core Standards and implementation. Math writes all department assessments using 

released questions from STAR, CAHSEE, SAT, ACT and AP courses. The department also adjusts 

assessment, pacing guides, and teacher strategies for subgroups such as EL and special education 

based on data from the departments results. Articulation between departments is done on a regular 

basis. An example is the Math chair training the Science department in the use of DataDirector. 

Student Feedback 

Indicator:  Student feedback is an important part of monitoring student progress over time based 
on the academic standards and the schoolwide learner outcomes. 

Prompt:  How effective is student feedback in monitoring student progress over time based on 
the academic standards and the schoolwide learner outcomes? 

 

Most departments use student self-reflection and/ or student surveys as a part of their curriculum 

and procedures. The Physical Education department has students give themselves a GRIT rubric 

every day in class. Many English and Science teachers utilize student self-reflection and self-

analysis in conjunction with assessment results. Exit tickets are also a strategy used by most. The 

Advocacy team and the Counseling department regularly administer student surveys to analyze 

program efficiency. The BARKS team also gives surveys to monitor their effectiveness. BARKS 

bucks are also used as a positive feedback system to reward students for showing Responsibility, 

Respect, Kindness and Safety. 
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Modification of the Teaching/Learning Process 

Indicator:  Assessment data is collected, analyzed, and used as the basis to make decisions and 
changes in the curricular and instructional approaches. 

Prompt:  Evaluate the effectiveness of how assessment data is collected, analyzed, and used as 
the basis to make decisions and changes in the curricular and instructional approaches. 

 

The Site leadership team along with the English and Math departments review MAP assessment 

data to assess student performance and determine needs department and school wide. The Math 

department uploads common assessment data to DataDirector to find areas of need and to adjust 

their curriculum. Science is just starting to use DataDirector for their department’s data. The 

Physical education department regularly reviews their assessment data and student self-reflection 

data.  Storage of the assessments are kept on one document so outcomes can be looked at for all 

students and units. The BARKS team regularly reviews student behavior to see if their 

interventions are effective. 

 

Indicator:  The school has an effective system to monitor all students’ progress toward meeting 
the academic standards and schoolwide learner outcomes. 

Prompt:  Evaluate the system used to monitor the progress of all students toward meeting the 
academic standards and schoolwide learner outcomes. 

 

Counselors monitor students in the 9th - 12th grade who are falling behind on graduation credits. 

They meet with students and families to discuss options to getting back on track. Advocacy 

teachers regularly monitor their students and attempt interventions during Advocacy class. 

Advocacy holds student/teacher/parent conferences twice a year. Student report cards are sent out 

6 times a year and parents and students have access to student grades through the Q/Zangle student 

information system. The SLT and some departments regularly analyze student data to start 

discussions about school wide performance Data is regularly shared with school board, teachers, 

and Encina site council. 

Conclusions 

Prompt:  Comment on the degree to which this criterion is being addressed. 

 

The majority of the staff received training in Assessment for Learning strategies, and many 

departments have been able to begin implementation of these strategies. Departments that began 

the school year with at least 50% of its members from the 2012-2013 year have been able to 

make great strides in common assessments, common rubrics, common curriculum maps, 

common grading policies and data analysis.  (Math department, Physical Education Department, 

Science Department.) 

 

The English and Math Departments have both received training in the Common Core Standards 

and have begun implementation in the 2013-2014 school year. The Advocacy Leadership Team 

and BARKS leadership team regularly use student’s assessment data to inform their work. The 
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Physical Education staff has fully revamped their curriculum and the assessment process which 

includes student and staff evaluations. 

 

Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address 
one or more of the identified critical learner needs. 

The staff at Encina uses a variety of assessment data to analyze student performance and identify 

students’ areas of need. Individual departments are in different places in regards to common 

assessments, utilization of student performance data and common grading policies, but all 

departments are working together to improve their curriculum and assessment practices. Many 

departments seem very willing to look at the policies and try new things in an attempt to improve 

practices. The school does need to address how it will begin to assess student progress towards 

achieving all the Schoolwide Learner Outcomes, specifically “Success Mentality” and 

“Community.”  Also, more work needs to be done schoolwide to teach students how to assess 

their own learning and progress towards achieving the schoolwide learner outcomes. 

 

D3 & D4.  Assessment and Accountability Criteria The school with the support of the 
district and community has an assessment and monitoring system to determine student progress 
toward achievement of the academic standards and the schoolwide learner outcomes. 

The assessment of student achievement in relation to the academic standards and the schoolwide 
learner outcomes drives the school’s program, its regular evaluation and improvement, and the 
allocation and usage of resources. 

Indicators with Prompts 

Assessment and Monitoring Process 

Indicator: The following stakeholders are involved in the assessment and monitoring process of 
student progress: district, board, staff, students and parents. 

Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student 
progress. Include district, board, staff, students, and parents. 

 

The district, school board, school community, and parents are generally informed of student 

progress and assessment results. Reports are mailed 6 times a year, students and parents can 

access the Q/Zangle system, advocacy classes hold parent/student/teacher conferences twice a 

year, and reports are made to the school board. During Advocacy, teachers discuss grades and 

assessment with their students. Staff also has tools such as DataDirector, NWEA maps 

assessments, student self-evaluations, and exit tickets to use and share with students. 

Reporting Student Progress 

Indicator: There are effective processes to keep district, board and parents informed about 
student progress toward achieving the academic standards and the schoolwide learner outcomes. 

Prompt: Evaluate the effectiveness of the processes that inform appropriate stakeholders 
(governing board members, teachers, students, and parents) about student achievement of the 
academic standards and the schoolwide learner outcomes. 

 



Encina WASC CDE Visiting Committee Report 

31 

 

The Principal meets regularly with district personnel to review student data, behavior, and other data. 
This information is reported to the staff, school site council, and the school board. Two student 
representatives also make reports to the school board. The School assessment data is also shared on the 
Accountability Report card which is linked on the school site web.  

Modifications Based on Assessment Results 

Indicator: The school uses assessment results to make changes in the school program, 
professional development activities and resource allocations, demonstrating a results-driven 
continuous process. 

Prompt: Comment on the overall effectiveness of how assessment results have caused changes 
in the school program, professional development activities, and/or resource allocations, 
demonstrating a results-driven continuous process. Examine examples and comment on the 
overall effectiveness of changes in the online opportunities, professional development of the staff, 
and the resource allocations to support student achievement and their needs. 

A very innovative and dramatic change has happened to Encina Preparatory High School in the 

last few years. From the examination of assessment results, behavior data, and demographic data, 

a Design plan was created to drive the focus of the school. Through those efforts the Advocacy 

program was developed as well as many professional development activities. Training in 

Advocacy, Equity Based Critical friends group training, Assessment for learning, SIOP Reciprocal 

teacher training, Balanced math training, CUS Sacramento Math project are a few examples. 

Budget decisions are based on assessment, behavior, and demographic data.  

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

The school regularly informs all stakeholder groups about student assessment results. 

Site Leadership Team uses a wide variety of student achievement data to make professional 

development and budgetary decisions. As the state transitions to Common Core Standards, the 

school will have to develop a plan on how to best inform stakeholder groups of the school’s 

progress towards implementation of Common Core, and its plans to effectively monitor the 

effectiveness of the implementation. The school needs to evaluate its feedback loops with 

stakeholder groups, specifically on how student progress is reported and monitored. 

 

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address 
one or more of the identified critical learner needs. 

Encina High has many assessment programs, surveys, and class room procedures that are 
starting to be used in assessing. Since most of the staff has turned over in the last few years, 
formative assessment data is a newer process that has been implemented but more time is 
needed to fully implement and evaluate data as curriculum and instruction changes.  
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CATEGORY D: STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND 
ACCOUNTABILITY 

Areas of strength for Standards-Based Student Learning: Assessment and Accountability (if any): 
 

 NWEA Map assessments 

 Department collaboration on assessments 

 Departments as using assessment drive curriculum and instruction 

Key issues for Standards-Based Student Learning: Assessment and Accountability (if any) that 
need to be addressed to ensure quality education for all students: 
 

 Continue to develop and implement formative assessment 

 Continue to refine Grading for Mastery practices 

 

Important evidence about student learning from the self-study and the visit that supports these 
strengths and key issues include the following: 

 Contract with NWEA 

 Department collaboration minutes 

 VC interviews with teachers and students regarding Grading for Mastery and Formative 

Assessments 

 

CATEGORY E.  SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL 
AND ACADEMIC GROWTH 

E1. School Culture and Student Support Criterion 

To what extent does the school leadership employ a wide range of strategies to encourage parental and 
community involvement, especially with the teaching/learning process? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 

Regular Parent Involvement: The school implements strategies and processes for the regular 

involvement of parents and the community, including being active partners in the teaching/learning 

process. The school involves non-English speaking parents.  

Use of Community Resources: The school uses community resources to support students, such as 

professional services, business partnerships, and speakers. 

Parent/Community and Student Achievement: The school ensures that the parents and school 

community understand student achievement of the academic standards/schoolwide learner 

outcomes through the curricular/co-curricular program. 

 

Encina is working on increasing regular parent involvement on their campus. They have a 

Coordinator of Family and Community Partnership and Parent Connection that supports staff to 

connect with parents and families. Booster Club has been a cornerstone at Encina for the past 14 

years. Providing hands-on work on the campus and financial support, Booster Club keeps 

athletics, clubs and many other extra-curricular activities afloat.  
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Through Advocacy, they are implementing the elementary model of parent teacher conferences 

in the fall. In the spring, also through advocacy, there are student led conferences. The teachers 

went through the “Advocacy Goal Setting Form” with the student and their parent/guardian.  

Teachers showed parents how to access their child’s grades via Q connect (the school’s online 

grade book), and explained what A-G requirements are and if their child is A-G ready. The 

Parent Connection group is in the process of planning trainings for parents in Naviance, college 

prep, and A-G Requirements. 

 
E2. School Culture and Student Support Criterion 

To what extent is the school a safe, clean, and orderly place that nurtures learning? 

To what extent is the culture of the school characterized by trust, professionalism, high expectations for all 
students, and a focus on continuous school improvement? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 

Safe, Clean, and Orderly Environment: The school has existing policies, regulations and uses its 

resources to ensure a safe, clean and orderly place that nurtures learning, including internet safety. 

High Expectations/Concern for Students: The school demonstrates caring, concern, and high 

expectations for students in an environment that honors individual differences and is conducive to 

learning. 

Atmosphere of Trust, Respect and Professionalism: The school has an atmosphere of trust, respect, 

and professionalism.  

Encina has adopted a school-wide behavior matrix that the students easily remember: (BARKS) 

Bulldogs are Responsible, Respectful, Kind, and Safe. There is on campus monitoring during 

structured and unstructured times. The visiting committee observed lunch time intermural 

activities to keep students active and engaged. There are Community service projects through 

several school groups to help beautify the school. 

 

The Art department has a fundraiser called “Empty Bowl” to raise the awareness of hunger in 

their community. The Ceramics students make bowls and serve soup and bread at the fundraiser 

(selling the bowls).  The proceeds are donated to different clubs on campus.  This year the 

garden club and the cook club were the recipients of these funds. 

 

Encina has high expectations for all their students, giving all students the opportunity to learn 

about college options, scholarships, and the necessary tools to get there. Staff and Students 

model positive behavior and kindness toward one another as well as helping the community and 

Point West Rotary and Arden Arcade Rotary continue to prove themselves as committed 

community partners. Both groups have supported athletics programs, student government and 

other extra-curricular activities. Partnering with A Community for Peace (ACFP), Encina is 

beginning to build a clothes closet and a food bank. 

 

Several parents are on campus supporting student learning in their classroom and Point West 

Rotary has recently made a large donation of professional quality sports equipment for the 

physical education department. They also recently contributed valuable time and materials to 

help build the community garden.  
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others. When students were asked “Do your teachers care?”…The overwhelming response was: 

“TEACHERS DON’T TELL US, THEY SHOW US. 

 

Staff and students have created and implemented both staff and student handbooks that are given 

to all staff and students upon arrival at Encina to help support a clear set of expectations for 

everyone. Staff and students have developed a BARKS Team with BARKS lessons, special 

training days, and positive incentives that supports a positive school environment for all staff and 

students. 

 

Staff and students work together to support students academically, socially and emotionally. The 

Visiting Committee observed the atmosphere of trust, respect, caring and professionalism that 

the Encina staff creates for its students. Staff, community and students are part of a team that is 

redesigning the school campus and updating technology and the campus buildings.  
 

 

E3. School Culture and Student Support Criterion 

To what extent do all students receive appropriate support along with an individualized learning plan to help 
ensure academic success? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 

Adequate Personalized Support: The school has available adequate services, including referral 

services, to support students in such areas as health, career and personal counseling, and academic 

assistance, including an individualized learning plan.  

Direct Connections: The school demonstrates direct connections between academic standards and 

schoolwide learner outcomes and the allocation of resources to student support services, such as 

counseling/advisory services, articulation services, and psychological and health services, or 

referral services. 

Strategies Used for Student Growth/Development: Strategies are used by the school leadership and 

staff to develop personalized approaches to learning and alternative instructional options which 

allow access to and progress in the rigorous standards-based curriculum. Examples of strategies 

include: level of teacher involvement with all students, a curriculum that promotes inclusion, 

processes for regular review of student and schoolwide profiles, and processes and procedures for 

interventions that address retention and redirection. 

Support Services and Learning: The school leadership and staff ensure that the support services and 

related activities have a direct relationship to student involvement in learning, e.g., within and 

outside the classroom, for all students, including the EL, GATE, special education, and other 

programs. 

Equal Access to Curriculum and Support: All students have access to a challenging, relevant, and 

coherent curriculum to all students. Schools regularly examine the demographics and distribution 

of students throughout the class offerings (e.g., master class schedule and class enrollments) and 

the types of alternative schedules available for repeat or accelerated classes (e.g., summer, class 

periods beyond the traditional school day).  

 

Encina has counselors on site. Counselors make referrals for mental health, CPS, food banks, 

clothing closets, shelters, outside counseling agencies, adult education, home and hospital, 
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Advanced Path and for tutoring. They have on-line resource information linked to the Encina 

Website. Students and their parents have access to Q/Zangle for access to academics 24 hours a 

day.  The computer program Naviance provides individualized career/college planning and 

information for all students. Teachers at our site make referrals to CPS, onsite counselors, 

tutoring, a family resource center, and SPED. 

 

The counselors review student successes as well as areas of student improvement regarding 

graduation rates, transcript reviews, A-G reviews, DFI reviews and attendance reviews. Any 

student who receives 3 or more D, F, I (Incomplete) grades are met with in regards to academic 

improvement. A-G review is for all high school students. All students take courses that meet 

university/colleges requirements for applying. If a student passes any of these selected courses 

with a grade of C or better it meets the universities standards for application. Students either 

progress on A-G standards or remediate a course if they did not earn a grade of C or better. 

Attendance reviews are done when students have a scheduled All teacher conference, SST, 

Outside agency meeting, Attendance Improvement meeting. The advocacy teachers measure 

academic standards and ensure student success by arranging parent teacher conferences and 

reviewing student transcripts and attendance. Likewise the Psychologist provides mental health 

assessments and referrals. 

 

 All students have an Advocacy class and teacher. Advocacy teachers have a higher level of 

involvement with their students such as: communication to all teachers, parents, and support 

staff.   The Advocacy period is a one period a day academic class with smaller class size to allow 

individualized attention for our diverse learners. Advocacy teachers meet with families to 

develop individualized goals for each learner. Once with an Advocacy teacher, a student will 

keep the same teacher for a period of several years during their time at Encina. 

 

They have a special education department/program and offers special education inclusion.  The 

special education staff holds Individualized Education Plan meetings for students and consults 

with teachers to customize lessons and outcome for different learners.  Further, on-site aids 

directed by the English Learner Specialist support our English Language Learners in their 

academic classes. 

 

All learners are included in an inclusion-based model that avoids academic tracking and 

imbalanced resource allocation for learners.  The Encina Design Plan advocates a model of 

inclusion for all students with abundant support through counseling, school community and 

Advocacy to meet individual learner needs. 

 

To give community support, the students participate with groups such as Rotary club to 

participate in community events and academic events. People Reaching Out, Sheriff Community 

Intervention Program and Mission Oaks provide opportunities for individualized student support 

and student engagement in community. 

 

Each Encina Physical Education student utilizes a GRIT Plan for each unit.  The students have 

the ability to select from a list of sports/activities.  They must then complete a GRIT plan that 

helps them keep track of their learning and growth.  They select a standards-based goal to work 

toward during the unit.  A relationship focus is selected, as well as an inconvenience that may 
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hinder them from attaining the selected goal.  The students then select tasks from a list that they 

will perform that will ultimately help them attain their goal.  At the end of the unit, students 

participate in a GRIT reflection which allows students to reflect on their learning.  Prompts ask if 

students achieved goals, worked on relationships and tasks, and overcame inconveniences during 

the unit. 

 

IEP meetings are available on site. Teachers use buddy rooms for support with students who 

need time for insight and thoughts into how they can change their behavior/attitude in the class 

environment. Their site has the PBIS program and behaviorists. This program is a school wide 

program promoting positive behavior. There is an online credit recovery program for High 

School students to re-take a failed course to obtain the credits they need for graduation. 

Encina offers 5th years of education for students who meet criteria in our EL programs and SPED 

programs. 

Encina is in the process of implementing different curriculum to support their diverse student 

needs.  Their administrative, counseling, teaching and support staff examine students’ diverse 

needs to provide best offerings for classes with relevant curriculum. They extended day options, 

have a Zero period, and offer ASSETS and Gradepoint afterschool credit recovery programs.  

 

The San Juan Unified School District offers summer school courses. Students are also allowed to 

attend a local independent study summer school program to earn credits or recover credits 

toward graduation. The master schedule is reviewed and edited to meet the needs of the student 

and staff population. If classes are too impacted and new staff is hired, the master schedule is 

revised. If classes are not being utilized then classes are be removed and the master schedule is 

edited as needed. 

 

The site offers trainings on curriculum and special programs before the school year starts for 

staff and students. Their site offers Advanced Placement courses senior year only. Several math 

teachers attend Balanced Math training to use common core standards for the process of making 

curriculum that aligns vertically across grade levels. It is a comprehensive approach to learning 

math. Assessments are changing and students are taking their skill knowledge and applying it to 

real world scenarios. The curriculum meets the educational needs of all students. Social Science 

and 6-8th grade English teachers follow an approach to reading called Reciprocal Teaching. 

Selected students in the English Language program are offered the EDGE program once they 

have successfully completed EL level 1, 2 and or 3, and are being prepared to transition into 

English 1, 2, 3 or 4.  
 

E4. School Culture and Student Support Criterion 

To what extent do students have access to a system of personal support services, activities, and 
opportunities at the school and within the community? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 

Co-Curricular Activities: School leadership and staff link curricular and co-curricular activities to 
the academic standards and schoolwide learner outcomes. 
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Student Involvement in Curricular/Co-Curricular Activities: The school has an effective process for regularly 
evaluating the level of student involvement in curricular/co-curricular activities and student use of support 
services. 

Student Perceptions: The school is aware of the student view of student support services through such 
approaches as interviewing and dialoguing with student representatives of the school population. 

 

Co-curricular activities connect Encina students to college readiness and address the school-wide 

learner outcome to foster grit and an attitude for success in the face of difficulty.  Some of their 

Athletics programs provide tutoring, mentorship and foster student involvement in the 

classroom.  Each year a few students receive an athletic offering from an area college.  Activities 

such as the Rotary Speech Contest and the Rotary Young Leadership Academy give students 

networking opportunities to draw out their college readiness.  The on-site Leadership and 

Government activities create leadership opportunities and promote responsibility in 

students.  This is an area still growing in effectiveness with room for improvement in the coming 

years. 

 

Encina offer has more than twenty clubs on campus. The clubs are mostly held after school, 

which some students find it more difficult to participate in at that time. The visiting committee 

observed that there is not yet an effective process for evaluating the level of student involvement. 

 

The school is involved in community service projects with Point West Rotary and participated in 

a school wide community service project for the KCRA Kids Canned Can Food Drive. In 

Advocacy, grade levels are taking students on college tours. There have been field trips 

involving Student Leadership such as Interleague, CASL (California Association Student 

Leaders) workshops, and District Student Council. 

 

The visiting committee observed that there is a disconnect between what students are expected to 

know, and what they actually know.   

 

CATEGORY E: SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AND 
ACADEMIC GROWTH 

Areas of strength for School Culture and Support for Student Personal and Academic Growth (if 
any): 

 Staff cares  

 Reflective teaching practices 

 Supportive administration 

 Community partnerships 

 

Key issues for School Culture and Support for Student Personal and Academic Growth (if any): 
 

 Continue to increase community connections 

 Improve family/school connections 

 Investigate and implement more crisis intervention 
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Important evidence about student learning from the self-study and the visit that supports these 
strengths and key issues include the following: 
 

 VC Observations 

 Student and Staff interviews 

 Vision/Mission Statement 

 Community Garden 

 Donations 

 Visibility of Staff Members 

 
 
Part B: Synthesis of Schoolwide Areas of Strength and Schoolwide Critical Areas 
for Follow-up 

 

General Comments: 

We found the distributive leadership model to be a positive influence on the culture of the 

school. The curriculum is being developed through the transition to Common Core. Smarter 

Balance assessments are already being administered. Under these circumstances it would be 

easy to overlook review of professional instructional practices. 

Schoolwide Areas of Strength (list numerically) 

1. Caring and supportive Staff 

2. Unique school leadership model 

3. Clear Mission and Vision 

4. Advocacy Program 

5. BARKS Tier 1 Intervention Program 

6. Bulldog Days 

7. Collaboration 

8. Professional Development 

Schoolwide Critical Areas for Follow-Up (list numerically) 

1. To improve student achievement through high quality, effective, research based 

instructional practice  

2. To increase teacher/parent engagement; inform, educate, and engage parents in 

educational planning, and student academic progress 

3. Improve school climate; increase positive parent/student/staff interactions and student 

attendance; reduce student tardiness, classroom disruptions and class suspensions due to 

defiance and disrespect. 

4. Improve the frequency and use of formative assessments. 

5. Continue to train staff and increase the use of engaging instructional activities in the 

classroom. 

6. Continue to look at data and modify the needs of the Advocacy Program to best serve 

students. 
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Chapter V:  Ongoing School Improvement 

Encina Preparatory Action Plan includes three main goals. The first is to improve student 

achievement through high quality, effective, research based instructional practice. The second 

goal is to increase teacher/parent engagement; inform, educate, and engage parents in 

educational planning, and student academic progress (Advocacy). The third goal is improve 

school climate; increase positive parent/student/staff interactions and student attendance; reduce 

student tardiness, classroom disruptions and class suspensions due to defiance and disrespect. 

 Comments on the following school improvement issues: 

 Adequacy of the schoolwide action plan in addressing the identified critical areas for 
follow-up 

•     Do the action plan sections address the critical areas for follow-up?  Yes 

•     Will the action plan steps enhance student learning?  Yes 

•     Is the action plan feasible within existing resources? Yes 

•     Is there sufficient commitment to the action plan, schoolwide and system-
wide? Yes 

 Existing factors that will support school improvement 

•      BARKS 

•      Shared Leadership 

•      Advocacy 

•      Continued improvement on Instruction 

•      Caring Staff 

•      Community involvement 

•      Professional Development 

•      Collaboration 

 Impediments to improvement that the school will need to overcome 

•  Mobility 

•  Additional Support Personnel 

•  Facility/Technology Issues 

•  School Reputation 

•  Community Misconceptions 

 Soundness of the follow-up process that the school intends to use for monitoring the 

accomplishment of the schoolwide action plan. 

•       Stable Leadership Team 

•       Process has already been implemented and will continue 

 

 

 


